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Disclaimer

The views eyressedn this acadent reseach paperare those d the auhor ard do
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Preface

Defining the term ‘crosscultural educaion’ proved clallenging as | conducied
reseach and collected esaurce naterial for this paper As | discovered, this term had a
highly subectve nearnng to whomewer | consulted. Quite aninteresting aspectof this
reseach involved eylaining to various American points of contact exacly what was
meart by ‘cross<ultural educaton’. Even more interesting was ny atempt to gather
information from Frerch points of contact | experierced culural differences ad
misunderstanding first-hand!

The more involved | becane in my reseach the nore convinced | becane o the
benefits of a cross-cultural education for military officers. | garnered that same reacton
from ewery person | consulted or interviewed. | receved nothing but erthusistic
cooperation from ewveryone | contacted n regards © my reseach. Specficaly, | would
like to ackrowledgethe invaluale assstarce | receved from Coonel Gratien Maire,
Frerch Air Force, a studert of the Urited Sates Ar War Cdlege; Lieutenant
Commander Matthew Beaer, United Sates Nay, a studen at the Frernch Jant Defense
College; ad Major F. D. JacquesAttacte to the Frerch Embassy Washington, DC.
Most of the information conceming the Frerch Jant Defense Cdlege ound in this paper
was provided by those eagersources. | also wish to give specal tharks o my reseach

advsar, Dr. Abigal Gray. Her ercouragenert boosted my confiderce trough a



sometimes frudrating proces. She piovided positive guidarce aml she rever lost faith in

me.
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Abstract

The gbbal community moves cauiously into an unpredictable 21st certury.
Conceps of peacegconflict ard war blur in the alserte d recanizedtwo-paitty eremies.
Humanitarian assistance, terrorists actions, insurgencies and insurrections will now occupy
the caxcems of leadng retions o the wald. More cettain is the fact that joint, combined,
and multinational forces will be involved when the military becomes the chosen instrument
of power ard method for reacton. With that comes the reed ot only to understand the
ereny—if he can be idertified—kut alko the reed o truly understand the ally.
Understanding cames from recagnition ard ackrowledgnert of cukural tradtions,
differences, ard ways of thought. Recantion ard ackrowledgnent comes from
education.

This paperexplores he quesbn: Should formal cross-<cultural educaion be a paitt of
professiona military education programs? In search of an answer this pgper examines and
compares tvo war coleges fom sepaate nations, spediicaly, the Ferch Jant Defense
College and the United States Naval War College.

First, a historical synopss of the military relationship between France and the US is
providedto setthe cioss<cultural framewark. Secandly, a desaption of the professonal
military education programs of both nations and a summay of the evolution of the two

war collegesestblishes the foundaion for compaiison. Third, the curent curricula of the

Vi



Frerch Jant Defense Cdlege aml the Urited Sates Naa War Cdlege ae outlined for
comparison.

Finally, the paperconcludeswith two paints in regards b the cioss-cultural educaion
quesion. First, the aubor suggess that both war cdleges exanined n this paperare
progressive erough to incorporate cross<ultural educaion formally into their respecive
curricula.  Secandly, ard espealy for US war calleges, the issueof cross<ultural
educaiton should consider not only the sudy of nations kut also of the sudy of sister
services of their own military. The author dso makes recommendations for further

research.

Vii



Chapter 1

Intr oduction

There isa good pobability that anymilitary opertion undetakenby the
United Stateof America will have multinational agects so extensre is
the netvork of alliances friendsips and mutual intessts edablished by
our nation around the world.
—Joint Pub 1
The redlity of contemporary times includes more and more milit ary members working
with military personnel from other nations in aliance or codlition efforts to resolve
conflicts or provide humanitarian assstarce as peded. It is imperative that members of
thesecombined forceshave a posttive understanding ard regard for cukural differences
and idiosyncrasies, not only of the peoples of the foreign nations they will be working in,
but of other members with whom they will be working as peers, supe&iors or subordinates.
Such functions as éadeship, decsion-making, discplinary acions ard managenent of
stress, 0 embeddead in the daly routine of any military member, may have contrary
approaches based on cultural differences and beliefs. How well do milit ary members from
any nation comprehend these differences? Success or failure of dliance or coalition efforts
may rest upon this basic premise.
In this paper the auhor examnes te Unted Sates Naa War College ard the

Frerch Jant Defense College to deermine to what exent, if ary, either nation

incorporates a cross-cultural emphasis into professional military education programs The



author explores the military relationship between France and the United States, describes
the padllel ewlution of their War Cdleges, ard proposes tat crosscultural studies
would enhance professional military education programs.

Frarnce was chosen as he retion to compare with the Urnted Sates lecause bthe
historicaly uniquerelationshp betweenthe two countries. Althoughthe Unted Sates s
amuchyounger country thanFrarce, both were born as derocratic states jsta few years
apat and nurtured on fundamentally similar ideologies. Nations with such lik e beginnings
would assumeto be the strongest of dlies. Yet, dthough democratic brethren, through
two certuries they have grown up ard often clasled, as ival sblings ae krown to do, in
an effort to seek ad secue the pover ard attention of the world. The two culuresare
not sridently divergent as with the US and Russia, Japan, Libya or Peru. But ndther is
there the canmonality of a bnguage o of close tes as wh the US ard Careda, Great
Britain or Australia.

This pgper begins with a brief historical analysis of the milit ary relations of France and
the United States. This provides a ecessar foundation for dekating the kenefit of a
cross-cultural framework for professional military education programs  This paper cannot
ard dces ot atempt to deermine whether cross-<ultural educaion would have charged
the outcome of history. Howewer, a historical peispecive nay alert the readerto a
comprehension of how current and future military relationships may improve when officers
are educated on cultural differences and influences.

Secandly, this paperdescibes the ewlution of the Urited Sates Naval War College
ard the Frerch Jant Defense Cdlege. This scqpe caicertrateson the Jant Professonal

Milit ary Education of mid-career officers of both nations. Third, this paper compares the



programs and curricula of these two specified military service colleges. Lastly, the author
concludes with points of consdematon for both war cdleges amd suggess
recommendations for further research.

For pumposes of this paper cross-cultural educain is defined as the instruction of
cultural differences. Those diferences nay be obvious a sulile ard vary widely
linguistically, socialy, professionaly, pditically, religioudy, and even militarily. Cross-
cultural education will also be referred to as the preparation of individuds or groups for
succesful work ard interaction with individuak who possess different cultural tradtions,

thoughts and ideals.



Chapter 2

French and American Milit ary Relations: The Historical
Perspective

Romantic recal of the American Rewlution portrays Frarce asa savor nation who
heroicaly comesto the aid of a fedging caurtry attempting to free tsef from the tyranny
of an unjust monarchy. Most Americars wauld agee tat without the help of Frarce
during the years d the revolution, the Unted Sates wauld not have ganed ndepermlerce
from Great Britain. Until that rebellion, however, the nation that was arguebly the
greaest threat to the American cdonies, paticulady along the New Yak amd New
England borderswas France.

The dliance that developed between the United States and France during the

n2

AmericanRewlution was mither “sertimental nor alruistic.” At that time, Francewasin

a direct power sruggke with Great Britain. The defart coonies deperately needed he
spasaship of a paverful nation.  Therefore, the caperation betweenthe two was
logical, and perhaps calculated:

American coonies anl Farce, being vastly different in religion, palitical

viewsard institutions, cukures,ard scial structure, understood very little

alout eachother. They were, howewer, drawn together by a common

interest which adlowed a viable dliance. That mutud interest was to
diminish Great Britain’spower.®



Frarce was lte first world power to recaynize the Urited States as anindepeiert
nation and sigred an official alliance with the new government in February 17787 Frerch
asistarce during the war took the form of “naval forces land forces logistical suppat,
and loars”® The impact of the Frerch Naw ard the Maiine infantry proved piotal in
many ddining military victories for the United States over Great Britain. French naval
influerce aml thought on the “embryonic US Naw” went well beyond the boundaries of
the revolutionary war years. The rew country’s fledgling seasewice “borrowed” tactical
manualk from Frarce and “the original signals system of the USNaw was lased upo an

excelent Frerch model”®

Textbooks written by Frerch Naw officers wee incorporated
into the curriculum taught at the later established United States Naval Academy.
Historians deifne this peliod of American ard Frerch relations as the honeymoon

"8 and as “the high paint of military cooperation.”® Heric contributions o Frerch

period
notable figures as kFayette notwithstanding, leadng Americars such as Geage
Washington and John Adams dill distrusged French intentions and were suspicious of
Frerch desgns on Careda. For its pat, Frarce eyerded nuch in the wayof financia
and military resources on the American cause. In return, France ganed very little from her
dliance with the Americans except, pehaps momentary revenge on the British."® She
wert into dargerously deepemational deli, which evertualy contributed to the cdlapse
of her monarch government ard to the krth of her denocracy. The Americars provided
no direct military assistance to the cause of the French Revolution. The American
contribution was simply one of ideological influerice.

The Americars ard the Frerch did mot bask in a krotherly bond of canaradere

through the cerury that followed their respecive Rewlutions. Such conflicts as he



Napdeonic Wars ard the warwith Prussa daninated he hstory of the 19h century in
Frarce as di the Cwvil War ard wesem exparsion in the Urited Sates. During this time,
the wald recaynized Farce as oe d the great powers ard it acively pursuedglobal
exparsion through cdonialism. The Urited Satesstrugglkedfor idertity and concertrated
on ecawomic ard cattinertal growth. Sea paver ard trade povided both nations the
awerue br such national objecives Piracy, egpecaly in the ealy 18005, was a
widespead occurence. American sea capins frequenly pointed argry fingers,
legitimately, toward Frerch vesse$ ard accusedhe owners of high searobberies. Shots

were often fired as an attempt at deterrence or in desperate self-preservation.

Redefining the Relationship: The Tumultuous Twentieth Century

The canmencenrert of World War | in Europe lrought that continert to its kneesard
charged he image d war ard the caduct of warfare forever. A young, isolated America
saw no need nor mativation for involvement in that skirmish “over there.” Immigrant
America and economy-minded Americans recognized no immediate enemy with any of the
Europeancombatarts. Howewer, the Unted Sates catributed large anounts o suppies,
primarily medical to Frarce fom the strt of the war Americanavators also dashed off
to battle with an arxious reed or involverrert with the tentative beginnings of aeial
warfare

When American troops finally landed o Frerch soil in 1917, one ldier—some
historians note that it was Genera John J “Blackjack” Pershing himself—announced
“Lafayette, we ae herel.”™ Grateful that they were that the Americars hed atlast arrived

to provide he freshburst of strength to bring the salemated warto an erd, the Frerch



had alreadylost a gemration of young men. It wastoo late. What impact would the
Americars have had on the autcome o the war had they beenfirmly committed to the
Allied side from the onset?

Positive at the start of World War |, American ard Ferch relations remained
mutualy cooperative throughout the duation to victory. Howewer, at the termination of
the war, the bond disintegratedhy? Historians claim it was the battle over pedce.

Disllusonment quickly replaced be hgh expecations that accanparied victory.
TrusterodedbetweenFrarce aml the United Sates as liey negotiated btterly over post-
war Gemanterritory, Frerch national secuity, ard Presdert Wilson's grard vision for an
“intemational forum to prevert future wars.”*® At the erl of World War | the Frerch
looked upa Americars as fmedders with little urderstanding of Europeanrealties” ard
the Americars glared at the Frerch and quesioned “what they had ganed n excharge or

"16 The Urited Sates dew further into isolationism

the number of American lives bst
after World War I.

Charles de Gauk, animposing figure wiho would loom large dumg World War 11
ard beyond conceming Frerch and Americanrelations, suggesed that the Urited Sates
lackof involverrert in the war until the erd, her refusalto forge a stong patnership with
Frarce D ersure that nation’s secuity, ard her postwar assstarce o rebuild Gemary
contributed to Hitlers rise b power ard to the damination of the Nazi regime.’’
Althoughno military conflicts have actudly occurred between the two nations, there has

been“a sefes d nagging difficulties, much mutual distrust, ard...a steadydrifting apat”

of the governments of the United States and France since®.919.



Although the rhythm of relations played reaty the sane for the Americars ard the
Frerch in World War 1l as n World War |, the pditical infighting between the two
nations was mich more sewere ard intense duing the Secand World War.  The swift ard
complete fall of Frarce n 1940 atthe anset of the warnot only shockedthe United States
but was be noment in history when in the eyes d the American pele, Frarce red
ceased d be a kadng world pover'® The ease wh which the Gemars rumbled
through the Ferch countrysde © lay claim to Frerch sdl creakd the American
perception of total French military unpreparedness and ineptitude The célerity in which
Frarce brmed anamistice wih Gemary ard founded te Vichy state fueled American
distrust “France was at of the warfor the duation” ard had to wait for “liberation by a
foreign power in the distant futuré>”

Charles de Gaué energed as he leaderof the Fee Ferch, loudly dechring “I am

Frarce”?!

His lold pewsonality clasked violertly with that of Presdert Frarklin
Roosewelt. Although very wary of the Ferch Vichy government, the Unted Sates
government did not recagnize ror work with the Free Ferch urtil 1944. De Gaule took
this as a hatart ard pewsonal rebuff ard rever forgot nor forgawe the United States
throughout his Frerch national leadeshp ard hs lifeime. Failure of American policy
makers to recagnize, admt ard acton the energerce d de Gaule asleaderof the Free
French is one of the deepest roots of the present difficulties with Ffance.

Several political and military incidents occurred which furthered the chaotic wartime
and future relationship between the Americans and the French. France still possessed two

small isands off the Newbundland caast Although the Urited Sates aul Great Britain

both feared hat the Vichy government would alow Gemary to esgblish radio stations on



theseidands, the United Stateswas aitraged wlen de Gadk, through Frerch Admiral
Museler, occuped the "dands n the rame of the Free Ferch. Vesset of the Ferch
Navy, the only milit ary service to remain intact after German occupdion, skirmished with
both British ard Americanshps n the MedterraneanSea anl along the coast of North
Africauntil the British ordered the Ferch fleetsurk (for fearit would fall into the hands
of the Germans).

Winston Churchill, Great Britain's Prime Minister, was able to overlook the
pomposity of de Gauk's character ard to recagnize n the Frerch leaderthe strength that
motivated the French Resistance and the will that kept hope dive to the average
Frenchmen during wartime occupaton. Prestert Roosewelt, howewer, continued b flanme
the sensitivities of de Gaulle and the French people. He blocked de Gaulle’s attendance
at both the Yata am Potsdamconfererces.Eachwere critical meeings which concemed
the destiny of Europe.including France. When de Gaulle installed himself in Algiers as the
head of the Free French government, Roosevelt and the United States military “grudgingly
and distrustfully” began to work with hiff.

The Free French government was “entirely excluded” from the military and pdiitical
“planning ard execuion of Opertion Overlord, the Narmardy landings of June 194472
Gerera Eisenhower informed de Gaulg the daybefore 6 lune 1944. Frerch military
patticipaion in one o the nost important battles d the warard the one to ersure the
liberation of Frarce was ahost non-existent.”® Initially, Roosevelt ervisioned hat United
States military planners would “occupy’ the liberated France urtil the French were able to
restore its owvn denocratic government. Roosewelt feaed that should de Gaule

immediately take over as the leader, France would fal into disorder, not be able to supply



dlied troops, start a civil war, or perhaps become a communist state.® Fortunately for the
United States, this did not occur.

However, Genera Eisenhower, aganst the advice of mast of his military and civilian
aides, decded to allow the Frerch Secand Armored Division to have the tonor of
liberating Paris.?” This American military officer recognized that “liberation was good for

"28  Eisenhower aso influenced the Allied decision to

the Ferch cdlectve sef-esteem
move ahead with Operation Anvil which was the landing of military troops dong the
Mediterranean coast of France. Unlike Operation Overlord, this military operation was
one which included important French participation.

Throughout the warthere wee many exanples d cooperative Americanand Frerch
military operations in which land, sea, and ar units fough together valiantly in the war
effort. But, animosity held firm ard grew ewen stronger at the erd of the war “This gap
had and gill has the consequences that ignorance and misunderstanding are bound to have
in such societies®®

The Rerch ard the Americars erdured he Cdd War together in icy and devisive
confrontations that negatively impacted political and military relations. Charles de Gaulle
remained in power after World War Il and focused passnately on the restoration of
Frarce D legitimate world power status. However noble his causehis degie to estblish
Frarce as a daminate force wihout the ad of other supepowers, ard spedicaly the
United Sates, was tuly urreaistic for a dewstated aml wartorn nation.**  Frarce

desperately needed American ad for military protection and for economic and physical

restoration.Unable to accept this truth, de Gaulligerly resignechis presidencyn 1946.

10



The Fourth Repultic of Frarce estblished a working relationship with the Westem
Powers. During this period of time the Nath Atlantic Trealy Organzaion (NATO) was
formed. This Frerch government held to the phlosophy of de Gauk ard succeededh
deweloping Frarce into a strong ard viade ecanomic power. Yet, the impaience d the
Frerch peqle for recgynition as a dgitimate global force, coupled with their
disllusionment over a protracted war with Algeria, created the climate for Charles de
Gaulle to return to power.** He did o in 1958 ad reigned asa wald influerce
throughout the 1960’s.

Did de Gau€'s adert arti-American sertiment effect Frerch foreign policy?
Undoubtedly that will be a question and a paint of view that will continue to be debated by
historians  However, there is no doubt that de Gaulle was a saunch ndionalist totally
dedtatd D the resurecion of Frarce as afirst rate” power®® ard he would flirt with
ary saurce, even same communist courtries, to help him atain his gaal. Yet, he warted
to remain true © NATO. What he rebelled agamnst was wlat he periceved, right or
wrong, asthe complete control the Unted Sates tad over NATO. De Gauke warted ©
ersure that Frarce fad “her own pesonality ard controlled her own destny.”** De Gaule
believed that as bng as he USheld the reins over NATO, she wauld be animpedment to
France “reclaiming her rightful place at the head of the world’s natiéns.”

Milit arily, NATO was dmost solely dependent upan the United States for hardware.*
Although de Gauk felt that it was necessgr for Frarce to disergage from this
depemerce, he judgedcorrecty that his country could not afford to do 0. Yet, asthe
muscle of NATO grew, so did the tensions between its two most belligerent members. As

Dupre suggess, “French ‘grandeuf was smply incompaible with American domination

11



of France, militarily, economically, and culturally and this conviction to resist was the seed
of disagreement which intensified over NAT8.”

The pnnack o discad betweenthe two nations focused o nuclearweapams. Frarce
“rejecied he American proposal for a nultilateral nuclear force, amd puMicly voiced

distrust of American credibility.”>®

De Gaulle vehemently wanted a strong mole as a
decsive authority in NATO in regardsto the use 6 nuclearweapas. The Urited Sates
refused.Openly hostile, France withdrew from NATO in 1986.In short:

Frarce red decded D revert to the full exercise d her national sovereignty

by ceasng both to place brces atthe dspasal of integrated NATO

commands aml to acceptthe presewre d foreign troops not under Frerch
commands either on French soil or in French air sPace.

Although the withdrawal of Frerch forces fom NATO forced tat orgarizaion to
totally reassemble its remaining assigned military forces and to reevaluae organizational
and operational objectives, the alliance survived. Interna disruptions within France forced
de Gaulle from power in 1968.

De Gaulle’s legacy may actudly be the creation of one of America's strongest allies.
By forcing his retion from what he perceved as he stackles o depewlerce an the Unted
States, he restored his courtry’s sef-esteemard national pride. He ted to prove o the
world and to his own countrymen that France had the capabilit y and the strength to act on
her own authority. Although his methods rave beencharacterized as atirAmerican such

actions may have beenthe only way for Frarce © regan a satus d indepemnlerce aml

dignity.**

12



Military Relations Today: Friendship With a Wary Eye

The gradud decline of American control in Europe and of French military and
ecanomic depewerce a the Unted Sates lave attributed © the thawing of icy relations
betweenthe two courtries in recen yeas.”* Common grategic goas such as military
secuity, nuclear disamanert, the containmert of the pdentialy powerful reunified
Gemary, ard deerrence d aggesson in the very volatile region of the Middle East have
focused Frerch ard Americanrelations from that of a wald power sruggle o more of a
cooperative rivalry. The nethodology for attainment of these gals, howewer, is the
difference. The United States seeks loyal followers to develop coalitions or multinational
efforts. Frarce dten insists oan taking an indepenlert route. The Urited Sates still
chooses NATO as the gppropriate dliance vehicle for European “management.” France
focuses rare on the sdidificaion ard growth of the EuropeanCommunity (EC) ard also
works to revive the Westem European Union (WEU) as he appopriate vehicle for
managing European miilitary and security issues.*®> Not a member of either the EC or the
WEU, the United States tas ro authority over these ogarizaions. As one American
official is known to have grumbled “the EC only warts to talk to us wken they feel like
it.”*

In recen yeas, three military events interestingly highlight positive and negdive
percepions o Frerch ard Americancooperation. For exanple, United Sates warplares
bombed Libyantargets in retaliation for a terrorist atack an a Gemman nightclub in 1986.
These USplares aiginated fom bases in Great Britain but had beenderied accessto
Frerch airspace ly Presdert Mitterrand. Little dd the infuriated US pulic realze that

this was, as one author descibes, “another affair in which Washington did not respect

13



Frarce eroughto try for a canmon pdlicy.”* Prior to the bombing raid, Mitterrand had
suggesed to the US ‘that the wo of us talk serioudy about geting rid of Qaddaif”*®
France and other European dlies were informed only one day in advance of US intentions
to bomb Libya. The Ferch presdert judged his planto be too limited but since further
discussions of the US decision were closed, he chose not to alow allied accessd Frerch
airspace. Of significart note, after the raid “France sbod out as he anly magjor European
ally in which a majority of the public approved of the bombitg.”

The secad evert almost brought Frarce aml the Unted Sates bgether in a war
agang Iran. That naion had been haassing axd pirating nmerchant ships in the Persian
Gulf in an attempt to disrupt the worldwide commercial shipment of oil. The United
States initiated Operation Earnest Will and provided naval warships as escorts to
commercia ships trawersing the damgemus waers. “France’s naval and financial
contribution to Operation Earnest Will ranked second to Americals’ yet was often
overlooked when Congressonal critics pullicly complained d lack d Westem European
support?®

Most recenly, Opertion Deset Storm denonstrated French and American military
cooperation as US led codlition forces liberated Kuwait from Iragi military occupéion.
Althoughthe UShad beengrowing quie cozy with the Gemars in recen yeass, Gemmary
suppled mnimal suppat ard no military troops to the war effort. France ranked second
only to Great Britain in the rumber of troops it suppled in suppat of the multinational
forces At the sme time, it had to tenuoudy balance tis caoalition suppat with keeping

calm over 4 million of its Arab immigrants living in country.
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Over the pastdecade e American pulic has begun to queston more loudly the
needfor US nvolvement ard suppat, both militarily and financially, in NATO. At one
point, 60% of the US military budgetwas dedcated b NATO suppat. More ard nore
American’'s sugpected that Europe “especidly Germany, suffered from military
depemrerce’*® At the sametime, France, bolstered by the legacy of de Gaulle to develop
its own military independence, actudly began to veer from the de Gaulle doctrine and
“sought to play a defense role beyond its borders.”*  Although still not a formal member
of NATO'’s integrated military command, operationally France suppated NATO with
such support as a plan for a 47,000 member Rapid Action Force.

Approaching the new millennium, France and the United States now enjoy relatively
good relations. French and American military planners continue close, if not formal,
coordination and cooperation.®* Still, current US pdiiticians “characterize the French as
‘difficult to keep @ track’. Much of the problem with the Americanunderstanding of ‘on

track’ came from France’s persistence in trying to manage its own train system.”
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Chapter 3

French and American Milit ary Education: The Ewlution of
the War Colleges

Events of history impacted the military relationship between France and the United
States. Evertis of history alko influerced he initiation, the deelopmert ard the ewlution
of professional eduction programs for military officers of both nations. This chapter
describes the separate, but surprisingly smilar, eductional pahs of the United States
Naw Officerard the Frerch Naw Officerard focuses a the creaion ard the ewlution of

their respective War Colleges.

The Education Path of the United States Navy Officer

United States Navy offic ers paticipate in professional military eduction throughout
their career.  Specfic levels ard types d educaibn are required for promotion as well as
selection to exclusve assignments. Initially, the Navy officer’s professional military
educaiton is very basic ard narrow ard cancertrates o1 a closen specalty. As officers
progress in their careers, military education becomes more expansive and includes
exposute to the dcctrine of other sewices {oint educaibn), to the broad view of national
strategy ard pditical influerce, ard to the conceps of foreign sewices (combined,

coalition, alliances).
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The education process garts immediately upon the officer’s entrance into the Navy
ard indoctrinates the individual to the unque culure, philosophy ard pumpose of the
sewvice te or sle hes caitracted © join. The commissbning programs of the Reseved
Officers Training Caps ROTC) available atunversities troughout the cauntry ard of
the United Sates Nawa Acadeny provide a yung officer with an undegraduat college
degee as wélas a coomissponed rank. Individuak with colege degeesmay attain a
commissionby successfully completing the Navy Officer Candidate School.

The next stage of a Navy officer’s professonal military education is amed a a
specific career focus This will be one of the warfighting fields of aviation, submarine
warfare or suiface wafare. Each of these catgaies dfers unique educabn
requirements. Non-warfighting fields ae ako awailable o a Naw officer but are usualy
very restrictive and competitive.  Until combat restrictions began to lift, femde Navy
officers pursued sich carer fields as Heet Suppat. Training an officer to becane an
aviator or a ship driver is intensive, time-consuming and expensive. Standards for
gualficaion in thesefields are stict ard spedic. Although oppartunities ae awailable,
with restrictions, to “lateral trarsfer’ from one caeer focus b arother, it is unusualthat
Naval officers will do so once they have qudified in their chosen field. Not only would it
be expersive to retrain the officer in arother carerfield, but that individualwould then be
about two years behind his or he contemporaries in qudifications It would be very
difficult for that individual to remain competitively promotable.

The Naw highly ercourages teir officers i acheve Maskers Degees in suljects that
will further their knowledgein their career fields Such higher acaderit degees ag dten

required, though not spediicaly mandated, for sekction for promotion. With seweral

19



options a\ailable for acheving a Maser's Degiee,a Nawy officer usualy doesso by mid-
career At the Naw's Postgraduag School in Monterey, Calfornia, an officer canpursue
a degree in a variety of areas.

At specific career levels, Navy officers will usudly attend a leadership school that
will provide the principles and practicalities to aid them to succesdiilly meetthe challenge
of a spedic leadeshp asgynment. Depatment Head schol, Execuive Officer sctool
and Commanding Officer school are examples.

Joint Professional Milit ary Education is available to Navy officers a the mid-grade
ard snior levels of their careess. The Gddwater-Nichols Act of 1986 mandated that
successfl completion of suchtraining becane a requirement for a Naw officerto acheve
Flag rank. Until that time, joint educaion in the United States Nawy, although available,
wasconsidered more of anoption thana requirement. For Naw officers, the decsion to
pursue such an education has dways conflicted with time and availability. The absence of
a qudified warfighter from active duty for gpproximately a year is debated by some as
detrimental to the readness & the Nayw. The kalance nust be made ketweenhis or her
absence and from what that officer will achieve in eduction that can be brough
beneficially back to the ship, submarine, airplane, or office.

Navy officers may pursue Joint Professiona Military Education (JPME) through
severa options. Phase | joint credit include Naval War College or Naval Command and
Staff College Marine Corps War College or Command and Staff College Army War
College or Command and Staff College Air War College or Command and Staff College
Naw, Army or Air Force ron-residert programs, sekcted curicula at the Naval

Postgraduae School; or sekcted Foreign War Cdleges, to include te Frerch Jant
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Defense College  The Armed Forces Staff College in Norfolk, Virginia, provides Phase 11
JPME credt. Succesdil completion of Phase lard Phase | are required criteria for an
officer to achieve datus as a Joint Services Officer (JSO) in the US military. The
National War Cdlege aml the Industia Calege d the Armed Forces,patt of the National
Defense University system provide full JPME credi upan successifl completion of their
courses ¢ study. For the Naw officer, the Naa War College is the most common

option.

History and Evolution of the United States Naval War College

The War College of the United Sates Naw was founded an 6 Ocbber 1884 asa
rather radical conceptduring a ime in history of significart charge. The Gerera Order
signed on that day stated “A colege s hereby estblished for an adwanced carse d
professbnal study for naval officers, to be known as he Nawal War College’* That
simple statement produced a profound legacy that influences Navy thought today.

Yet, in the late 19th certury, the cacept of professonalism was pst energing.
Advanced studiesin ary career field, including law ard medicine, were practicaly non-
existent although graduaé study was beginning to take dape n cettain institutions of
higher leaning. The Naa Acadeny did atempt to prepae dficers for long term careess
but the emphasis on ‘professionalism’ for a military service officer was more of attitude
thana product of training or educaion. Also, scence, techmology ard the energing fields
of social scences ceaked narked clarges ot only in the academe thought of educaional

reformers kut in eweryday saciety including busness an industy. The Naw was not

immune to such conditions.
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Born of the tme of the American Rewlution, the Unted Sates Nay was a
traditional sea-going service of mighty ships made of wood and sailcloth. Now, one
hundred yeass later, arother revolution—in industy—creaed a ®ed or the Naw to cast
off old thought and to nodernize. After the Civil War, the Navy had fallen into neglect
and disrepair.Support from a disinterested general public had declined.

Enginees am techiciars energed, much to the cansternation of tradtional line
officers, with grard ideas ér new Navy ships. The time was lipe for thearists to riseard
proclaim supemacy of the sea ad global exparsion. Alfred Thayer Mahan was te
grarddaddyof suchthearists amd, as me o the aiginal staff members o the rew Naval
War College, pulished his thoughts on naval sea paver that exploded throughout the
world. The late 19th certury saw te Urited Sates \enture forth from its isolationismto
stretch its limbs in the areas of emerging navalism and of an expanding global role. These
were the tesic themes ebquerily stressed g Mahan. The Urited Sates daed itsef to
match the great seapowers and colonial nations of the day—Great Britain and France.

Steplen B. Luce was lte first Presdert of the Nawl War College ad he
concertrated on the four areas & knowledge d the reformers o the day—'scierce’ as
understood in the late 19th century, history, German military though, and American
business management.> He wasthe first to stress e reed b creak a pofessonal Naw
Officer dadicated to learning the art of war. He had atended various Army military
schools ard warted to incorporate same of their principles n the teachings d the War
College. Of paticular note were the Army’s Artillery School and the Infantry and Cavalry
“Schools of Applicaion.” Such specalty sctools hed the “aim to qualfy officers for ary

duty they may be called upon to perform or for any position however high in%rank.”
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More interestingly, these Amy sctools were inspred ty the sclwols d German
military education of the time, specifically the Berlin Kriegsakadmie “By 1870,Gemary

largely replaced Farce as tie nodel for military men.”*

German professional military
educaiton stressedtraining officers for higher command ard staff work ard that ary man
of ordinary intellect could lean to cary out ary suchtasks. The Geman sctools wee
also perfecty suted for incorporating the rapid charges n tecmology that began to
impact on war.> The German Kriegsakadmiebecane the sardard in the creaion of the
Ecole Milit aire Supeieure in 1878 an the Royal Military Staff School in 1873, higher
military schools of France and Great Britain, respectiVely.

General Upton, a West Point graduae, traveled abroad to study military institutions
in Europe ard Asia with the dojecive o incorporating the kest techiques ¢ study into
the curricula of the USammy sclools. He traweled b JapanChina, India, Persia, Russa,
Italy, Austria, Germany, France and Great Britain and observed that:

Abroad t is the unversaltheary that the at of war should be studied only
after an officer has arived at full manhood ard therefore nost
governments have established post-gradude institutions for nearly all arms

of sewice where neritorious dficers may study strategy, grard tactics ard
all the science of wdr.

Encouragedafter meeing with Gereral Upton, Luce peceved of sucha sclool for
the educabn of the piofessonal Naval Officer. Luce lad ideas ér his gerral curiculum
but allowed his staff to develop it. Also, his method of study was o be ‘compaative’ or
the ‘casemethod’ which were radicaly progressive as conpared o other higher leaning
schools o the day Haward Law had justintroduced he ‘case mthod’ into its curiculum

only ten years earliér.
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Lucerequesedafirst classof 50 dficers o Commander level or higher rank. Eight
officers d the rank of lieuterart reported fr the first sessin. Most did not understand or
appeciate the recesgy of their atendarce atthis new sclool. This first classwould
complete their studiesin three months. Professonal study for their cournterparts in the
equivalent military schools abroad lasted two years.  Only two mambers, one Army
officer and one civilian (a New York lawyer), comprised the origina daff. The
disgrurtled studerts quesioned why Naw educaibn was conductd by non-Naw
personnel. The arswerwas palieticaly easy No Naw officers weke available wio could
teachsuchcourses. The Army officer taught Military Strategy and the civilian, aso a
professo at the Nawl Acadeny, taught International Law.’ Those suljects aswel as
Naval Tactcs amd Naw History ard Srategy rounded aut the aiginal curiculum. The
staff of two grew quickly to a saff of four ard now included Afred Thayer Mahan.
Mahan’s influence on the Naval War College and on Naval theory in general is legendary.

Examples of lecturers and their topics for that first year incldUed:

Theodore Roosevelt—The War of 1812

C. H. Stockton—Strategic Features of the Pacific Coast
D. Kennedy—Tactics of the Torpedo
C.C.Rodgers—General Staff and Intelligence

The second class expanded to 20 sudents but ill remaned a the level of lieutenant.
Throughthe next yeass, believersin the piinciples d the War Cdlege bught with skeptcs
both in and out of the Navy. The Naval War College continued to evolve into ajustifiable
institution whose products—Naval Officers indoctrinated on the canduct of war as well as

doctrine and theory applicable to the operations of war—were to prove invaluable.
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World War | provided the first test of the products of the War College and the
graduaes proved thenselves wel. At this time, the curiculum ewlved into one that
concertrated nore heavly on the aspect o Command, Strategy, Tactcs, ard Policy.
Also, now included was the importance of Logistics as well as Joint Army-Navy
Opemtions in Naval Warfare. The latter topic wasthe first introduction to the conceptof
jointness in military operations...and education.

World War Il tested the lessas ard war ganes o the chssoom. Admiral Cheser
Nimitz, in praise of the teaclingsof the Naxal War Cadllege sated “nothing that happered
during the war was a surprise...absolutely nothing except the kamikaze actcs toward the
erd of the war we ted rot visualzedthese?™* Incorporated nto the curiculum after the
war were insights ganed fom combat Lessas were reoriented aound two basic
conceps:. Strategy and Tacics ard Srategy ard Logistics. National affairs row becane a
topic of discusan included n the lessa plan Such aspect as curent domestic ard
foreign pdlicy, international law, economics, and specific geographic regions were
included™

The Naval War College admitted itsfirst foreign suderis in 1895. At this time, many
foreign military institutions of higher learning requested information from the US College
for teacling in their own schools.”® In 1956,the Nawa War College esablished the Naal
Command College specifically for international officers in the senior ranks of commander
or captin. In the 19605 the Nawdl War College sparated into the (ollege d Naval
Warfare which enphasized a course of study in pdlicy ard strategy for senor US Nawl
officers ard into the Cdlege d Naval Command ard Saff which enphasized a carse d

study in operational ard tactical elenerts of command for the mddle grade officers of

25



senor lieuterart ard lieuterant commander rank. Both sclools included ntroductory
studies of internationa relations, international law, military management, economics and
compartive cuttures The esablishmert of the Nawa Staff College n 1972 br middle
gradeinternational officers roundedout the curent sctools o the Naxal War Cdlege d
today.

The restructured curriculum of 1972 ado serves as the focus of todays curmrent
curriculum. Fundamertals of Luce aml Mahan were reintroducedand coursesincluded:
Strategy ard Policy, Defense Economics aml Decsion Making and Naval Opeiations.
Today the basic cumriculum of the Nawl War Cdlege ncludes bree cae courses:
Strategy and Policy, National Security Decision Making and Joint Milit ary Operations. In

addition, there is a multidisciplinary Electives program.

The Education Path of the French Navy Officer

Commisspning methodsfor Frerch Nawy officers include te Frerch Naval Acadeny
and a program gmilar to the US Officer Candidate School. For selection consideration to
the Acadeny, interested high sclool studerts nust pass a ampeitive retional
examination given annudly. Highly qudified individuds from the non-commissioned
ranks who possessat a minimum a high school diploma nay alko seek a comissbn.
These individuals must also pass a national oral and written examination.

French Navy officers paticipate in professional military education throughout their
carees. Initialy, the educabn focus & specalized anl includes me a two years atthe
Acadeny or an equvalent sclool for the Oficer Cardidate piogram. The curiculum

focuses on three major areas:
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e command training, character and motivation development

¢ enhancement of scientific knowledge

e gereral knowledge developmert in three felds: communication, history ard
geography, and languages and civilization.

In addtion, an officer receves a spe@ilized educabon which lasts ketweenthree 0
five years depeding on the closenfield of study. The dficer cancontinue this specalty
focusat the Academy or at one of the various civilian or military schools available. Upon
successful completion, an officer will possess an engineering diploma and solid
background in military philosophyin some cases, officers also receive advanced degrees.

The next stage of professional military education for the Navy officer provides further
knowledge in command and techical areasof study. This stage § consdered he Frst
Level of Advanced Military Education and takes place wer the rext five yeass o the
officers career Upon successfl completion of the canmand parttion, an officer receves
a Milit ary Education Diploma and has acquired increased knowledge of French Defense
organzatons as wel as a tultural broad-mindedress m various areassuchas: geoalitics,
knowledge of international institutions, economics, technology, and space.”

For the technical portion of this first level of advanced military education, some
officers will attend such schools as Advanced Electrical Engineering School, Advanced
Aeronautical Engineeiing School, ard Advanced Nuckar School. Officers wlp
successfully complete these schools will fill milit ary positions on service, joint or inter-
dlied staffs in such specialized areas as dectronic warfare, intelligence, management,
nuclear studies, and research.

The highest sage of professional military education for an officer is aso referred to as

the Second Level of Advanced Military Education. This stage prepaes the ‘elite’ of
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officers at middle-grade (US equvalent of 0-4s ard 059 for very high level command,
staff, or direcorate pasitions within the Ferch Naw. Educaton for commanders arnd
decbsion-makess takesplaceat the Ferch Jant Defense Cdlege. Selection for atendarce
requires anofficer to complete an exrenmely compeitive examnation. Upon successf
completion of this callege anofficerreceves the Advanced Milit ary Studies Diploma. The
curriculum at this college teaches the officer to:

e patticipate inthe degjn, plaming, ard canduct of operations (paticularly in the

joint context) at the national, multilateral, and inter-allied services level
e assume duties on command staffs or at the Service Headquarters
e assume duties in national and international organizations in which the French

Minister of Defense is representé&d.

History and Evolution of the French Joint Defense College

Since ts cacepion in the late 18th ard ealy 19th certuries, advanced educaion for
the French military officer has endured a cycle of highs and lows. At its highest paint, the
French military education program enjoyed worldwide prestige and set the sandard for
others to erulate. At its lowest paoint, same historians claim that sefous weakiessesn
the system led to the French military catastrophes of both World Wars. Today, the French
Jant Defense Cdlege b a sdidly competert orgarizaion that compares positively with
equivalent advanced military education programs of other countries.

Prior to the 18005 Frerch military officers were primarily from the nobility and
anstocracy. The FRerch revolution “opered the dficer corp to the sons of the middle
class”ard “mary of Frarce’s kest young minds enered the amy.”*’ For Frarce, ard for
Europe n gerera, the late 17th certury and eaty 18th certury was the petiod of
Enlighterment.  Posttive atitudes dedoped br increasedleaning. The concept of

moden warfare and a “theory” of war emerged. By the waysde went military
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swashbuckling cavalierism. A ‘military revolution” and the modern technology of warfare
suddetty creaed a eed br officers to master knowledge n such fields as mathematics,
ergineeiing, ard ravigaion.®* Europeangovernments, including Frarce, began raising
large amies which denmanded nanagenent ard susainmert. Gerera staff corps energed
for the purpose of managing such armies.

Military acadernes appeaed n the late 1700s thus solidifying that “military
educaion beyond the nost elenertary level had finaly come of age’*® Leading military
figures of the day began to produce worthy historic military literature for use a these
academies...and the French led the way in this end&avor.

The canplexities d modem warfare ard the energerce d a gemral staff to manage
large forces created a need for a professionally educated military officer. Advanced
military education programs emerged. Also, Sgnificant at this time was the need to give
the career military officer something to do between wars. Higtorically, vast armies
dissdved after most conflicts ard revolutions. Modem forces etained pemarercy thus
creating the professional military officer.

Phillip pe de Segur, the French minister of war in 1780 caoceved, for Frarce, the
precursor of the fir st true staff college  The military condud of war was the only subject
taught a this school”  Soon, the Russars creaed he gbbaly presigious
Kriegsakademie as the modd for military general staff education. Throughout Europe,
other such schools of advanced military education formed.

However, during the era of Napoleon in France, military education characterized by
practical field experierce overcamne the krowledge kamned in the chsspom. Napdeon

“terded to look down on the adnmistrators aml techiciars produced l the
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contenrporary equivalent of a saff cdlege’?®  Additiordlly, the restoration of the
Bourbon monarchy influenced a change in the French military officer corp after 1815.
The catenporary class & officer now consisted of a unque dchotomy of the new
arnistocracyard of the exnon-commissbned dficers d Napdeon’'s army who had proven
themselves in battle and had risen to command ranks. Neither component acclimated well
to book learning or classroom study.

Still, in 1817 the Frerch minister of war proposed a shool to specficaly prepae
young dfficers for the Germral Staff Corp. The proposal was br a wo yearcourse anl a
studert body of appioximately 30 feuterarts who had to pas a rigorous ard compettive
examnation for atendarce setcion. Upon accepance d the proposal, the Ecole
d’Applicaion d’Etat Major was esdblished. In contrast to their Prussanequivalent which
concentrated on tactics, the French school concentrated on general theoretica’studies.

This Frerch staff college rever fully acheved the sane presigious satus as he
PrussanGereral Staff Calege. Graduaes o the Frerch school were never fully acceped
by their contenporaries n the regular officer corp who reserted the elitism attributed to
these sedct few.*® Historians point to the fact that during this time (mid-18003 Frarce
was ergagedin numerous caiflicts. Frerch officers ganed \ast operational experierce
from these conflicts and this greaty reduced he \alidity ard the legitimacy of the
classroom study of waiThe Ecole d’Applicatiord’Etat Major closed in 1876.

At the sane time, howewer, the Frerch esgblished the Ecole Supefieure de Guere
or War Cdlege. Different ard much better organzed, this sctool evertualy ewlved into
the Frerch Joint Defense College of today. In 1876 Gemral Lewell, a renowned military

historian ard first director of the new War Cdlege, asserbled a pesigious facuty of

30



fellow historians ard accanplished military leaders. Included in this acchimed group were
Field Marshall Henri Petain and Field Marshall Ferdinand Foch who would later become
heroic yet controversia figures d both World Wars. The facuty “represeried whatever
was best and most distinguished in the French Army of the Pay.”

Admission continued to be through a highly competitive examination. Approximately
80 officer comprised e first studert body. Gerera Lewel ersured that the two year
curriculum was structured for practical operational experierce. This school now more
closely resenbled the Rrussan'Geman sclool. Some critics chimed the pemlulum swurg
too far, however, in diminating non-military courses such as economics, politics and the
pure scences?® There was a sbng cancertration of the study of war history, paticulary
of the conflicts of the recent past.

Facuty and duders of the War College wee ertrusged with the development of
military doctrine. The infamous concept of ean and the preeminent theory of the
offensive dominated the intellectual thought. The dsastous Ferch consequeres d the
First World War resulted as the end prodiict.

The tragedyof World War | ard a warwealy Frerch scciety causedhe presige of
the armed forces to drop dramatically. The War College lost credibility and legitimacy.
Such influercesresuked n the restructuring of the curicuum The cairse d study
remained two years in length. The sulject of srategy was eiminated and a variety of non-
milit ary subjects reflecting changes going on in society were incorporated. Included in the
curriculum were the sudy of techological innovations suchas ank warfare, lessas

learned from the Great War, and military history. “Students, usng their good sense,
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character, ard pesonality could develop decsion-making powers’®' becane the
philosophy of the school.

Subects diopped fom the curiculum of the War Cdlege stowed up atnewly
developed military schools. In 1936, the (ollege desHaues Etudes de b Defense
National was edblished. The pupose was @ teachthe higher conduct of war. This
school was aso the first of its kind to offer a unified course to include civilian figures of
authority and leadership as well as military leaders®*  Included i the curiculum was
civi-military relations, economics, finance, foreign pdicy and the military potential of
Frarce. Yet, the caurse ‘would never mention glaring caontenrporary issuesike relations
with Belgium or Great Britain or the implications...of her dliance with Poland” or “of
fighting a coalition war*®

This school which was brought to an end by World War 1l “basicaly pad much
attention to quesions of ecanomic warfare ar little to arything else’** Howewer, the
legacy of this school and the incorporation of civilians into the doman of military
educaiton in strategy and palicy influerced he later creaion of the American Natonal
War College and the NATO Defense College.

The establishment of additional military colleges effectively split the War College
After World War 1I, Frerch War Codlleges br eachbrarch of the sevice—Naw, Army
and Air Force—emerged. These colleges carried on the segregaied responsibility for
educating the middle-grade French military officer. Finally, in the early 1990’s thes
service War Cdleges wee consolidated nto the curent ard cantenporary Frerch Jant

Defense College.
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Chapter 4

The Naval War College ard the French Joint Defense College:
A Comparison of Curricu la

The campaiison betweenthe cantenporary curicula of the Urited Sates Naval War
College and the French Joint Defense College reveals more smilarities than differences.
The mission of both colleges is to prepare high caliber military officers for high caliber
positions within a command, staff, direcborate, or joint ervironmert. The curent
curricula of both cdlegesewlved from the same foundaton of 1800 Europeanmilitary
idedogy ard trace conmon roots kack b the patern sethy the aiginal Geman Gereral
Staff College Most importantly for this pgoer, neither school formally incorporates the
concertrated stidy of cross<ultural relations into their curicula. Howewer, cettain
acaderic componerts within both cdleges ntegrate caitenporary pdlitical issuesard
international relations into the cairse d study ard provides he awerue br anenbedded
cross-cultural emphasis.

The Ferch Joint Defense Cdlege wasegablished on 22 Decerber 1992 asa result
of consolidating al French advanced level professional military education service schools.
As of March 1997,the Urited SatesWar Collegesremain segregaed ty service. Thisis
the ane ngjor difference for comparison of the Urited Sates Naa War College ard the

Frerch Jant Defense Cdlege. In other words, since eachUS War College has its own
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unique culture, style and gpproach concerning military education, a comparison between
the Frerch Jant Defense Cdlege aml the Urited Sates Naa War College may resulk in
different conclusions thana canpaiison betweenthe Frerch Jant Defense Cdlege aml an
US War College of a gster service. The author will expound on this paint in the last

chapter.

The Contemporary Curriculum of the United States Naval War College

Threecore coursesard anElectives pogram comprise te curiculum of the Unted
States Naval War Cdllege. The first course, the Srategy ard Folicy area d study,
introduces the military officer to the art of strategic thinking. The patern of the caurse
acheves this pumpose tirough three plases.The first phase provides the theoretical
foundationand examines he caceps of suchwar thearists as Clausewtiz, Sun-Tzu, as
well as he great maritime thearist, Alfred Thayer Mahan. Historical sudy of conflicts
ard wairs through the ages etbmpasseshe secod phase 6 this course. The third phase
ervelopesthe relationship between pdicy ard drategy for the gudent through acive
analyss of recen military conflicts as well as imaginative predictions of future clashes.
As stated n the Nawal War Cdlege cadlog this “course d study weawes materials ard
perspecives fom seweral acadent discplines—hstory, pdlitical science, ard international
relations.”* This course erphasizes a wriety of suliopics o themes d which sevral
reflect, queston ard exanine cioss<ultural relations, communicatons and interactons.
Speciicaly, the sulbopic of Caoalition Warfare am the International Environmert asks
“How well or poorly did the aliance involved function and why? To what extent did the

interests of dlied sates coincide, and what were the consequences when they diverged?
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What determined the distribution of influerce wthin eachcaoalition, ard what causedheir
creaion ard dissolution? How did the atitudesard behavior of neutrals ard non-
belligerents affect the condud of the war?’?  Civil-Military Relations studies the
interaction between the armed professional and the civilian satesmen. Questions debated
within the thenme d Social Dimensions of Strategy include:“How was strategy shapedby
the reture of a sates’s pditical ecanomic ard saial orders, ard by its moral values? Is
there, for exanple, an Amerncanway of war—an Americanculkure—ard if so, what are its
fundamental characteristic$?”

Prepaation of studeris for senor leadeshp ard stff assgnments is the basic
objective of the secod cae course, National Secuiity Decsion Making. Principles fom
suchacadert discplines as ranagenent theary, operational reseach and orgarizaional
psychology dominate. The ultimate goal of this course is to edablish for the guder the
potential to make the tough decisions concerning the formation of military forces within
the castraints o the lkeanresaurces awaiable. Considered ae “all mgjor defense plaming
casesfrom integrated Department of Defense, joint and allied perspecfives.”

Areas @& specal interest studied dumg the dumtion of this course that have the
potential for expansion of cross-cultural education include:

e The national interests, objectives aul strategies d the Urited Sates, its ngjor

allies, and potential adversaries.

e Force plaming implicaions of international, regional, ard ad loc caalitions

supporting peace making, peace keeping, and humanitarian operations.

e The security implication of international economic trends on relations among the

United Sates,Japanard Westem Europe, ard on relations betweenindustialized
and lesser developed natiohs.

The piimary focus d the third cae course d the hasic curiculum of the Naval War

College stressesthe qperational level of warfare rom a pint sewvices pegpecive. The
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Joint Milit ary Operations course fulfils 80 percent of the Phase |, PME requirements.’
Within the cantext of this course,areas ekibiting potential for aralysis of relations across
different cultures includethe sudy of combined milit ary operations and the examination of
military warfighting capabilities of allies.

The Elective Program providesthe studen of one o the four sclools d the Nal
War Cdlege the gpatunity to pursue acadein study from appioximately 60 diverse
subects that complement the cae curriculum  This is the fourth component of the basic
curriculum  For graduaion requirements suderts nust pass aleastone elecive course
offered pertrimester for credt. Interested stideris may audt addtional elecive courses.
A sanpling of elective cairse itles fom the Nawal War College Catalog that denonstrate
possible cross-cultural education include:

U.S. Relations with the Commonwealth of Independent States
Moscow and the Muslims

Contemporary Middle Eastern Problems

Contemporary Latin American Issues

East-Central Europe

Introduction to Chinese Civilization

China and the Modern World

Ideology and Conflict in the 20th Century

Political Dynamics of Asia and the Paclific

Additional saurces or crosscultural educaiona oppartunities ae awilable to the
military sudent of the Naval War College throughout the ten month acaderit year Guest
lecturers from diverse backgiounds addessthe studert body on a \eriety of different
topics. Speakers have included leading military figures as well as senior civilian officials
from various gorernment agermies, from industy ard from the entertainment ard media
community. The International Lecture Series spedicaly invites “eminernt international

leades 0 the Cdlege b explore issuesof contenporary international concem.”® An
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amual Contenporary Civilizaton Lecture Seies povides Iboad topics of national arnd
international interest.  Past guestspeakes have included Hs Eminerce Jdn Cadinal
O’Connor, Dr. Benjamin Chavis, Mr. Tom Clancy, and Mr. Alan Dershowitz.

Noted Conferercesard Symposia spansared by the Nawal War Callege ako seve to
provide an eckectic source of crosscultural educaon opportunities. A biemial
International Seapaver Symposium “brings together the heads & many of the wald’s
navies n an effort to foster mutual understanding anong mearitime nations”® A

Professonal Ethics Caofererces debtes issues suclas ‘the ethics d U. S. intervertion

into foreign regional conflicts!®

The Contemporary Curriculum of the French Joint Defense College

The Ferch Jant Defense Cdlege s a ae yearcourse d study that commencesevery
September. Offic ers from the Navy, the Army, the Air Force and from the French Milit ary
Secuity Forceknown as he Gemamerie canprise te sudert body. Approximately one
third of the 300 studerts who attend the yeaty course are international officers from
military forces throughout the world. The College concentrates heavily on the study of
joint, allied and coalition operations.

The cdllege divides the studert body into four divisons.  Division A, or the
‘intemational division includes ery few Frerch studers. This division concertrates
more on the Frerch expelierce, Frerch thought and Frerch culture thando the other three
divisions. Internationa officers wio speak Ferch fluertly may be included n one of the

other three divisions.
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At leasttwo times duing the sclool year, for a perod of six to eight weekseach all
officers from their respecive sevices @Army, Naw, Air Force) meet to discuss ssues
pettinert to that sewice. This alows, for instarce, Naw officers from around the warld
to discussard compare the sevice datrine of their countries amd to also discuss avss-
cultural issueghat may effect or impacton suchdoctrine. During this petiod, the cdlege
sponsors service trips to various military bases and installations throughout France.

The curriculum of the Frerch Jaint Defense Cdlege ncorporates bur broad aras @
study. The Operational Course concentrates on the missions and capabilities of dl the
military services of France as well as the missions and capabilities of foreign militaries.
Potential theaters of operation are examined and discussed. Staff offic ers facilit ate classes
on suchtopics as ¢int operations ard clisis acion plaming. This course enls wih a pint
exercise wargame that involves multinational and allied forces.

The Logistics and Management course examines the responsibilit ies of gaff officers as
it relates to the movement and susainment of troops In addition, interaction and liaison
with civilian organizations is studied during this sesgment. A General Education area of
study enbodies a wariety of diverse topics. Includedare gecstrategic ard geqoadlitical
issuesjnternational relations, contenporary scciety ard defense, ewolution of techology
and defense, and conferences on military history and contemporary history.

Finally, students attending the Joint Defense College must complete a Research
Project Officers popose their own topics. Group projects are enphasized with teans
comprised of three to six students from diverse backgrounds.

While the curicular focus s weighted heavly on Europeanconcems, studerts ard

instructors frequenly discuss lte Americanview o a \eriety of issues. The interest level
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anmong al paticipats o the ‘American way of doing things' is exrenely high.
Comparisons with the American military, American pdiitics and the American culture are
constantly made. Frerch Naw studerts, in paticular, devour information on American

Naval strategy, doctrine and operations.
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'Department of the NavyJnited States Naval War College Catald§94, 46.
’Ibid., 47.

*Ibid., 48.

“Ibid., 52.

’Ibid., 53-54.

®Ibid., 59.

"Ibid., 69-70.

®Ibid., 30.

*Ibid., 31.

YIbid., 32.

40



Chapter 5

Conclusions and Recommendati ons

Each patner in multinational opeaitions posesses a unique cultural

identity—the result of language,values religious systems and economic
and social outlooks Even femingly minordifferences such asdietary

restrictions, can have great impact.

—Joint Pub 3-0

The exanmination of the United States Naa War Cdlege aml the Ferch Jant
Defense Cdlege reveakd wo important points from the pegpecive d the aubor of this
paper. Frst, both schools possesshe progressive patentia to incorporate a formal cross-
cultural framework within the context of their professional military education programs
Cumently, neither sclool does so The ewlution of their respecive curicula
demonstrates an adaptability to the influences of military, pdlitical and societal changes
throughout the existence of both schools.

Review of the curent curiculum of the Urited Sates Naa War Cdlege slows that
cultural issues & enbedded n a \ariety of areas awiable for studert discusn ard
exposure. The pupose, howewer, from the iew d the auhor, is not so muchto lean
alout the cutures d other nations, but, pethaps,to consider the impact of suchstrategic
environment influences on American military doctrine, padlicy, or decison-making. The
guestion becomes, for example, more of a“How will t he French way of thinking or acting

effect the Americanviewpant?' rather than a “What are the pcitive advantages 6 the
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Frerch perispecive am how canl or should | incorporate a consider suchviewpants in
my American military doctrine, pdlicy, decision-making? This same paradigm is evident
within the French Joint Defense College.

Formal cross-<cultural educaion is a forward-thinking canceptard both War Colleges
examined in this pgoer must recognize its criticality. The author of this pgoe is of the
opinion that professional military education programs, especially for US officers, may be
the anly exposure they receve to ary such educaibnal awaeress @ cross-<ultural
relationships.  Proximity aone exposes French officers more frequently to a variety of
different national cuttures anl idedogies. A historic isolationism as well as geagraphic
sepastion preverts many US officers from crosscultural experierces. Frerch studers
appearto be samewhat more interested n the American perspecive than are American
students toward the French viewpoint. Is this possibly due to a peception that the
United States is the remaining world superpower whereas FFarce s a kadng global
power? Americanstuderis dvide heir interestin seweral direcions. The Frerch studerts
can more easily focus on one.

The author recanmends for further reseach how formal cross-<ultural educaion can
be incorporated into the curricula of professional military eduction programs  Although
this paperfocused on two War Colleges further reseaich canbe broadered toward other
War Colleges. The Industia Cdlege d the Armed Forces,for exanple, may be used as
a sardad guideline. Curently, that school includes amang its formal courses such
sekcions as France: Difficult Ally or Strategic Rartner ard Understanding Rissian

Behavior.
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The secad mgjor point discened by the aubor is the enphass of jointness loth the
United Sates Na@ War Cdlege anl the Ferch Jant Defense Cdlege place on the
misson, objecives aw curricula of their schools. Jant doctrine is the canerstone arul
joint education is a primary purmpose of both Colleges. Yet, the French Joint Defense
College has progressed beyond the United States Naval War College and further into the
future as a esuk of consolidaton of the ance sevicesegegaed Ferch war colleges.
This auhor makes he agunert that, by virtue d this merger, the Frerch Jant Defense
College demonstrates a truer commitment to the indoctrination of jointness than do the
US war colleges.

More interestingly, in addtion to Army, Naw ard Air Force dficers, the Frerch have
included the Gendarmerie, or their Milit ary Security Police Force personnel, as sudents of
the Jont Defense Cdlege. In contrast, not only do the US war cdleges continue to
segregde by service, but are divided further by military rank into Senior and Intermediate
level schools.

The author poses the following questions. Do the military services of the United
States possess unique cultures and traditions? Do the military services of the United
States appioach suchfunctions as éadeship, decsion-making, discplinary acions ard
management of stress differently? Should aoss-cultural knowledge not only include the
dimensons, biases and viewpoints of nations of the world bu, perhaps of the dimengons,
biases and viewpoints of the separate military services of the United States?

Perhaps he US war cdleges sbuld heed be exanple o the Ferch system ard
consider the value of consolidaton. The auhor recanmends his issue or further

reseach. Downsized sevices,resource caistraints, anobscue ereny ard the overlap of
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service missons and capabilities question the validity of continued segregated war
colleges Of note, Frerch personnel are ateadysuggesing the possibility of the creation
of a European War Cdlege. From a nationally consolidated sclool to a regionally
consolidated one is a further step beyond the American system.

In conclusion, this pgper focused on the Franco-American military relationship which,
although volatile through two certuries, has remained e d necesdy, mutual
ackrowledgnert and continuation. For brewuty this paperexamned aly two nations yet,
the pemse caild be made or most nations d the wald. History denonstrates tat
yesterday’ s enemies usudly become tomorrow’s dlies. Milit ary involvement in any future
conflict will no longer be a solo endeavor.  Multinational coalitions and dliances will
dominate dl future actions. It is imperative that members of any national military force
possess a ehbr cukural awaeress & ary future patner whose actons ard decsions may

mean the difference between life and death.
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